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.CEC PRESENTATION

The goal of this presentation is to discuss the development from

1071 through 1977 of the Educational Resource Centers Model, a mainstreamed

support services-program.for mildly handicapped. children. The prodedures and

results of this.ESEA, Title III/Title IV project ill .be discussed.

'The Educational Resource Centers Model las developed in Jackson 'County,
;

a rural area in southwestern-Oregon, Jackson County is made up of 10 school

distritts-whteh range in size from 21 to 11,060 students. In 1971, the

;

county had a typical special education program for Oregon in that it provided

7
self-contained classroom service for educable mentally retarded and multi-

handicapped students,.. Other:available support services included speech

therapy and Title I reading programs. However, no oPport services were

available for students With emotforial handicaps, physical handicaps, Dr

learning disabilities.

Special education staff in Jacksop,County were very concerned about the

lack of services for so many, mildly handicapped children. The.majority of

these children were being inadeOuately'served by classroom teachers who felt

frustrated by their inability to teach these students. In addition, staff
.

was extremely concerned about the issue of Tabeling children: In 1971,
71E .-

, 'Oregon's procedure for serving handicapped chpdren included certification
,

by the state. This certification effectively labeled t, ch,iTd by hisiher

hahdicapping condition, anethere were no formal Orotedurpo;bY Which 'this
; .4

label coUld be removed from the child's file at the'state or iocai level..

4

There were also some children who had been mislabelesillean effort to

At. .11

assist them f4 getting any support ser li,irb at all. Thlte'very practical

concerns, plus our awareness of civil rights actions arou, the issue of

3
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kat

..free'appropriate services/for handicapped children and pending statelegs-

lationled to the,develoOment of-a Title VI program,, Diagnostic fipource,Ceniers,

This program, Which was conducted during the 1971-72 school year on a ,

pilot basis, began to meet some of Jackson County's service needs as/it was
//.

cross-categorical in nature. That is; it served children who were eligible

for service in Oregon as emotionally handicapped, physically/handicapped,

educable mentally. retai-deq, 6 as having extreme learning/problems.
,

By our definition of mainstreaming, this program,was an integrated program
/

in that the children were in a special educationise/tting and attended some
\/

regular Classes with permission from the classrOom teacher. At the end of
,

our first year of operation in an integrat cross-categorical model, we were

not satisfied with-our project. Our st dents were ipending approximately one-

third of their time in re6ular class activities and while this was.an improvement

foe some students,.others had for erly spent a full day fel regular class

placement.and tberefore.were n more segregated. Idaddit on, while students

did make goo8 academic prog ss in the, Diagnostic Resource Center, our

subjective impression was that there had'been no attitude change\on the part
,f

. of classroom teaching staff or the students. Everyoneswas well aware that

the students fnvolved belonged to the special education program, not tbe

classes they visited for .physical education, music or art.

Based on the results of our pilot year, a new project was written for/

ESEA,'Title III/Title IV funds for.innovative exemplary programs. With

the assistance of this funding over the last four years, Jackson County

has-developed its current iaucational Resource Centers Model. The current

program, is based on two developmental years, a year of validation in which

4
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the project was run in two (Aber districts.(in Oregon, and our current

dissemination Yearin which.theproject results are being made available

to other districts lin the Northwest.
, .

The Educational Resource Centers Aodel is comprised of six coMponents

which we feel have been critical to its success. The first of;these is 'our.

mainstreaming orientation which Herb discussed. For the purposes of our

project, mainstreaming is defined as the placement of a han icapped pupil

in a regular class as their homeroom, with the provision of kppropriate

educational support for both,the pupil and his/her teacher. der this

approach, ,all mildly handicapped children in Jackson County are ced in
'\

regular class.homeroodls at the appropriate grade level.. As is delionstrated

in th's definition,,.our view of mainstreaming does not include the dumping

tof ha dicapped students in regular classrooms or elimination of support

services. Our goal is to place the child in the least restrictive school

environment in which he/she,can meet with success. We feel that this requires

a flexible'continuum of services.

A,second critical component of the Educati9nal Resource Centers.project

is individualized instruction. The concept of individualized instruction

recognizes 514.1dren's differences and takes into account that learning is

incremental and that different children learn'at different rates. For our

project, indiyidualized instruction also implies the development of .

prescriptive programs,.which are developed on completion of diagnostic testing.

After this testing, individually developed prescriptive programs are written

which include the 'procedural and sequential components of instruction. These

prescriptive programs are based onefndividuallY determined objectives such as

this:

5



CEC Presentation - Page 4

U. MATH: CoMpletes addition and-sUbtra6tion sequences with regrouliing)
1

ky June, 1977%

A. Adds 2-p1acCaidition problenis with carryfing with 90faccuracy

on the R.R.C. Math Inventory.by November 30,1976.

B:. Writes answers to simple 1-digit addition problems at a frequency

of' 40 digits per minute with 2 or less errors by November 30,,1976.
.1

These objectives erre generally written byERCstaff based on skill defiCits

identified'by claSsroem teachers: Thespecificity of the classroom teachers'

requests Aries depending on-their skill in writing objectives.

Another critical component ofthe ERC is that observation of each Chid

be conducted for the rpose'of a,behavior analytis. \This assists us in

specifying performance in??aiors for both social and licademic behaviors.

It includes the identification of fniecedents and consequences for behaViirs

which the referring teacher wishesfto have decelerated or acCelei-ated.

Once objectives are set for students 2n9/17vr4pt4ve progAams implemented,

daily monitoring occurs to assist the staff in making effective and efficient
n,

decisions for students. Progress is recorded daily on each program in

. reference to criteria fqr advancement or aiteration of the program.

Lastly,-the Educational ResoUrce Centek Model is croscategorical,

All students within our-service area who are eligible for assistance under

Oregon definition of eddcable mentally retarded,'emotionally handicapped

physically handicaped or extreme learning problems, are served thrOugh the

Educational Resource Centers flodel: All students are mainstreamed, but a

flexible continuum of services is maintained by individual determination of

each studen program, schedule and length of ERC service daily. 4

-
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During our develot6Menial and validation years61972-75, five

Educational Resource Centers wer@implemented within the state of Oregon.

Each of these Centers was located in a clasSroom in an elementary school

and was staffed with a trained-and certified spepial4edu tion teacher and

A
a teacher aide. During this period, a number of.process abij product

objectives were developed and monitored regulaely under an evaluation%contract

with the/NorthwestIlegional Education LOoratory, Audit and Evaluatipn Sectift

l' rtland, Oregon. Project goals for these years were ai' follows:

1. 100%of se ved-students will spend.25% of their time in regular
0

.

class acti ities.

2. 50% of served students will spend 75% of their,time in regular

class activities.
;

3. 75% of served students will acquire requested academic and-social

40

ar

skills.

Over-the three years of development and validation, the objectives

wee.met as follows:,
4.

Objective #1 was passed.

,
Objective #2 was passed. -

And regarding these, I might add that the succe'ss of regular class t"ime.was

determined by the classroom teacher, who had the aption of increasing or

deceeaslng the student's Resource Center time whenever they felt it.

necessary.

Objective-ffl was failed as we have amaged 70% rather than-75%

success w ith the individual objectives 4i.t'e;4r students . These obipctives
4 .r7

are written and renegotiated with, classroo

1

hers:on a quarterly'basis

-
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4

apd range from three to fifteen objectives per siudent. To pass an

objective, the student must hove passed both posttests administered by

the ResOurce Centers' teacher.

Looking back at our project. results over the developmental and validation,

years, the project staff feeithat. the mainstreamed approach has been '

successful. After enrollment, time spent in r gular class setti'ngs,by

our "handicapped students was at the optiOn vf classroom teachers. We feel

that thehigh degree of participation by classroom teachers has made our

measure of time spent in classroom settings an appropriate one. Within -11'le

Resource Centers Model, classroom teachers make referrals to the Center,

cOoperatively select the student's goals and objectives with the.ERC staff,

schedule the stUdent's time in the Resource Center and have the optionof

reviewing stu nts
,

progress on a'weekly and quarterly basis:

Based om posttest results from individually selected objectivesstudents
. 1

have made good academic progress in the-Resource Cent*. As the.majority

of the objectives cqopertivelj determined by classroom teachersvand ERC,7.

staff were criteriortreference an&not'standardized, I have very 'little .

stanl!rdized test data to report. Howeyer, ori our double pre/double

posttest model; students passed an alage 'of 70% of their objectives each

,

J.

quarter. -,

4 .

1k_ Perhaps,one of the most critical-is ues regarding sei t aping is how

classroom teachers feel about it. Based on questionn es. steredto
c

4: classroom teachers in Jackson County at our validation s' , they did prefer
A

.the Educational Resource Centers,Model over self-cont ed service. Results

,

of the Spring, 1976 teacher attitude questionnaire as as f'ollows:
. .
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,\

...8c0 of teachers respOhdingjelt that children currently served

.\

by the Educational,ResOurce,Center's are best'served by A combinatIton_of

the ERC,and classroom iyistruction.

A 4 -

...85$ of responding'teachersOsagreed that children se ved by the

ERC can bett tie served by classroom instruction alone and 6 disagreed

: that these children could best tie serve0 by ReSource ,Centers alone, whichr

would be the equivalent of a.,selk-contained class.
°

...79% of the teachers felt that social contac th the regular students

Was beneficial or our exceptional students and 72% felt that the contact

with )he exceptional irtudent was' beneficial forlthe regular class .s41(Wt.

..57 tf the teachers'disagreed with the statemerft that hav

excepti l children in the regular classroom had the detrimental, eTfect
'41

on the academie progress of regular students with anotheri17%.being-neutral

on this quesfion.
N

Based on these questionnaire results and additioal comments by teachers,

we feel tlia classroom teachers in ,Jaokson County are plca6ed with tiis
,

.q Mainstreaming approach to education of,mildTy handicapped children.
\ 90

A further significant issUe iS how exceptional antre9ular classroom
N \

t , .

children feel 4bout mainstreamed programs., Unfortimately we have collected
.

,. .,. , .

itt
` s

,

no objectiie datA on this issue. do have several anecdotal reports -!

'such. aSV).e one regarding a former tudeqt lof,ours, Cliff, who'when asked
0

1.0..
,

1

schodithistory by a new volunteer, replied"that last year he had.been

retarded, but this year he was a 4th grader. We feel that this attitude,-

9
I
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.1 .

*

which implies_that you/tan't be-a regular student and a handicap 0*-
. v

4

at !pe same time, is prevalent-among our students.

During the current year, the first of two planned yeársdiss.enination,

approximately 2o EdUcatignal Resource Centers have.
'

C et.

stOtt in .10 school districts, Ourprojact hag protil .'tial follow-up,
. ;p&

. A!... ' ...t.,.
training- to adopters, internship% w re teacher'trafWA.May spend three days

r

in training at our original sites, d aft AdOptair,*Guide, Mainstramiflg:-

.q,,

the

The Educational,Resource Centers Model, which is available through our office0 4

for a small fee% 1
t

,

,

In conclusion, during the bast six years, I feel that Jackson County

-

, has developed an effective crosS-cdtegorical mainstreamed appeoach to the 4

education of mildly handieappgd children.. Atathis point, there are approxi-
1

mafely 30 Centers following our model operating in'the state of Oregon,

includpg Centers at. the elementary, junior high and secondary level. Since

the concl sion/Of our 'developmental project, we have added a series of products,

most of whide,are disc ssed in our Adopter's Guide, including an "Objectives

Bank" to aisist 'teachers in determining goals for studentk. We hope to 4

further work,in developing and implementinT'a student attitude measure and,

developing a data bank .to assist our itaff, lepredicting tdrget dates for
I

meetifng objectives. Tinis will include gathering inform tipn dh tWe-number

, of seiions necessarY twreach criterion on most commonly )sed objectives.

Though we have-developed what we feel to be a successfh1 mainstreamed
t

model for serving Tildiy handica ed/childgen in Jackson iountA wV are

: .

accutely aware thatiwe stj11 have a long way to go.
1
At this tjme, approxi-

,°, *
4 .. V I

.mate1y qof the school polation in.Jackson Nulty is receivilg some special,
, , .

_
1

( ------

1 0
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suliport.4ervices. :Based on national and state incidence fig-tires, we believe

there,are many more chl-Mren.in Ja on. County schools.who are not yet.
.

t*
receiving thve services: The; tt.of, the Educational Resource Centers;.

program is dependent on loca aãqdfederal resources. Therefore, we
,

feel it will be a signiffcan ;period Of time before all children 'are,receiving
-

- k

appropridte gupport services through their local education agency. In iooking

at these yet unserved children, the majority of them appear t be functioning

N .

marginally tn regularslass settings. Therefore, Wei have felt a n4dlo's

develop strastegie0to train:classroom teachers to assist th.ei imeetilg the

t

needs of these handicaPped children. This training, which has been requestid-
,

over a period OT tiMe'by hoth our special support staff'end regular classroom

teaching staff, comprises the.second important element of our two-stage

service model. The first stage, direct support to students and teachers, has

been prvi.00 by theducatignal.ResoUrce Centers. The second stage, training

for classroom teachers, comprises the last section of this presentationt

1.

11,
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